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ﬁhis document is a -summary of the Context Anclvsis condu ted by the

13

Early Childhood-Prog;ém of the Southwest Educational nevelopm.nt Labqrdtor;;
-, - . * 1
from April through December 1973. The Context Analysis phase was initiated
. )- Q’ « . N
under the direction of Dr. Shari Nedler, now with the University ol Colorado

.

"at venver. Interviews conducted by Dr. Dorothy Fruchter of the Lducational

‘_Development Corporétion of Austin, Texas, also contributed to the study.

‘The following Early Childhood Staff members participated:

‘-
' Joyce Coleman Judy Melvin - N
.Carpleta Oliveros _Beth Driver _ °
: Dianne Wilson, ’ Yvonne Newman ..

Apprecié:iop is extended to Martha Hartzog who assumed mijor responsi-

bility for preparation of this summary document. Appreciation also goes to
a . 5 ) .

dll other Early Childhood staff members who assisted in its preparation, as
- A )

- -
-

well as in the earlier ‘Context Analysis phase ‘and subsequent reports.
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CONTEXT ANALYSIS SUMMARY ,
[} . . . .

. : . .
. - . N il . s
- . - [ 4

This document is a summary of the Context Analysis- phase conducted by the

Early Chi;ghdod Program of the Southwest Educati§néi Development Laboratory

N X ) . .
,(SEQ}) from April through December 1973.* This Context Analysis study ’

pfbvided the background and rationale foér three work units fundedvby the -
National InStitute of Education ‘in 1974 -(Contract #NE-C-00-0090). These
work Girits and their objectives are as follows: L ’

Work Unit I. Parenting Materials Information Cente;}Model
Objective: To.design, develop,.and research the efféctivgness of
a Parenting Center Model for disseminating irPoemation about mate-
v rials dealing with ‘parenting skills add concerns.

. \

”  Work Unit II. Mgltimedia Training Packages for Low-Income Parents and. :

Paraprofessionals

1

Objective: To.develop and resegrch the effectiveness of multimedia.
training packdges in both Spanish and English for low-income parents -
and paraprofessionals for increasing knowledge and skills in child

care. v

.
>

Work Unit ITI. Television Spots on Child-Rearing Principles . .

-

Objective: To design, produce, and research the eftectiveness of a
set of televisjon spots which provide information for low-income
parents on child-rearing principles.’ .

«

\ el ; t
SEDL follows a six-stage Development Process Approach,gébDL, 1970) in

i

the development of-all its p}oductsﬂ The stages are: context analysis,

conceptual design, product design, pilot test, fieid test, and marketing and

dif fusion. : . ' ’

*The Context Analysis phase resulted in four documents: . A Context.4Analysis
(April, 1973); an Addendum Resource Allocation and Management Plan (May 13,
1973); a second Addendum ‘(June 28, 1973)y and a Revised Resource Allocation
and Management Plan (December 17, 1973). : :
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A4 .
. 1) Context analysis seeks ta define an educational problem, establish

its parameters, considet alternative solutions, and identify what appears to

. :

’

be‘the best strategy for solving the problem,

2) " Conceptual design provides a model for implementation of the selected
'. ' < "
Strategy. T

4 M < ' N N \

. 2 . -
3) Product design develops a workable product which is sufficiently
N ’ ’ -
complete and capable of limited testing w1th the target group

)
- N

4) Pilot test 1nvolves 1nstallation of the prototype product in a ‘small

-
. ‘

nunber of sites in order to gather féedback'ﬁrdm users an%/observers to use in

-
- ’

product revision. , ~.

A
* 5) Field test is .the large-scale comparative testing of a refiped
1nstructional product which seeks to deterwine the ultimate utility’/nd’ .

viability of the ptroduct, y

6) Marketing and diffusion, the final deveiopmental stage, involves

Y

planning and implementing a strategy for widespread 'product dissemination.

‘

-
-

SEDL's_evaluation activities are designed and-conducted in a sequence which

parallels the development‘process, The aim of the evaluation activities is to .

-

obtain and provide useful information for making decisions related to revision
_at all stages of development. Early in the development, evaluation activities
v .

focus on “product design and improvement {formative evaluation); later they
focus on product v1ab111ty in a competitive market (summative evaluation)

SEDL s development process is not a series of discrete 1ndependent.stages,
for in practice there.is considerable overlap between stages; Planning for .
marketing and diffusion, for exspple, can begin as.Early as product design, the

. , . )

third stage. In the same sense, formative and summative evaluation activities

‘4 . J’. . ! ’
overlap, and no discrete boundariés exist between the two., -
= 1 Y . -

.
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. The backgroundrgpé/rationale for the Early Childhood Prpgfam wete deveioped

from April through December 1973, during a- context analysis stage. °'This

represents the first stage of SEDL's development process. By definition, a
" context analysis stage

". . . is concerned with ﬁerformipg analysis and providing

information on the proplem under consideration,
The objectives of Context Analysis are to define the
problem, to establish its parameters, to:consider possible
. - solutions to the problem, and to identify' the strategy or
A general approach which appears to\bg the best" (SEDL: A
evelopment Process,’ 1970). v i

Thé objectives.of -this context analysis were to review progress made in the

. v ° . ) ’ 3 - 3
field of early. childhood development over the past decade, to identify areas
of existing needs, and to determine YBiCh of ‘these areas would be most appro=-

priate for future program developqgnt effo}ts. The sthdy consisted of four

phases, each distinct from one anotherj yet rélating and contributing to the
- '3 t
Ve

-
»

- total ‘effort,
In the first phase eleven nationally-recognized éxperts identified problems

which should be addressed through research and development efforts; in the

second phase a literature search examined research findings, development
. . ‘ . ’
efforts, demonstration projects, position papers, and books in the area of

- . ¢ ”

early childhood; regional and state agencies discussed potentjal .delivery

¢

systems, product content, and format for the third°phhse; during the final

phase, trainers of parents and paraprofessionals focused on'successful and

unsuccessful practices involved in working with adults in low-income levels.
h ¢

The context analysis study revealed: 1) that maﬁy early childhood programs
f . 4 J
and materials exist but that there are gaps and weaknesses in them; 2) that

~ ’

thé programs are designed for childréq rather than for "adults who intera?t with

children; and-3) that strategies for reaching these adults have not been .
Y

researched,

o .;//9 ) = 4.,
110y ¢ oy * !
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Specific weaknesses and'gaps identified by the context analysis included

the following: -

~

Lack-or vilidated materials for training parents and other careperséms

to be ‘effective in interacting with and meeting the needs of all yourg

children;

- Lack of definitive research in parent and careperson effectiveness;

. Lack of research in methodology for creating awareness .in adults of

the interaction skills necessary in child—caﬂing roles;

- lLack of progress in earlv childhood education and devéitanent, despite
the programs which have been initiated, for either general application
.or for use with specilic minority groups; )

.- Lack of incorporation ;1 research fiudiugs into validated exportiable

and rep;icable products designed to bring about positive Ehange in the

knowledge, attitudes, and Behaviog of the target audience

. Lack of definitive research regarding effective disseminaticr strategies;
. Lack of apprdpriéte diagnostic instruments suitable” for screening
. ,
cognitive, affective, and psychomotor de&elopment of the youhg child.
The context analysis study revealed many disagreements,, but if also identified
~ .
common agreements on the .following needs for:
. Alternate presentation modes for the several user groups, with Zach
7 mode involving éhe'most effective communications media; -
u ; .Access to materials already developed, whether validated or not;
‘Y piréctjng efforts toward a §inglg‘cafepgrson, an efficient énd‘econom—
, . Ry .
g . 1ical approach, since one tareperéon can influence many children;

+ A systems approach in planning and aesigning a parenting program.

O
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Materials and program idcas for use iu trainin; pareats and carepersons e
are available, but are generally scattered,/unvalidated, and unreplicated.

Further, evidence suggests that supportive behavior by a valued person, such
.. R

as a mother, is highly correlated with cognitive development (Pickarts and
/
Fargo, 1971); however, no systematic atﬂempt has been made to build upon this
he A}

gvidénce, and little attempt has been made to use modern technology for wide

- ¢ ¢
application of successful strategies. : .
Statement of the Problem - ° .

In combination, these deficiencies and needs present ovne overriding problem:
pdrents, carepersons, and other adults involved in performing services for
children need more knowledge and skill in child care.
» * .
So}utién Strategies X 7

» . . - ~

SEDL/ proposes to attack the problem by developing and researching the
\ .
effectiveness of (1) an exportable replicable Egﬁenting Materidls Information

Center, (2) Multimedia Training Packages for Paraprofessionals and Low-incomc

Parents,'and (3) Television Spots whigh build parents' awareneés of basic ?hild—

v

rearing ‘principles. g : S

Justification

Three.circumstances justify the development and_research of the solution

strategies which SEDL proposes: its institutional capabilities, the national -

. ‘ .;
audience potential for each strategy, and the possibility of impact through
: . [}
existing statewide networks, such as the pffice‘of Cuild Development and

Regional Service Centers. : . . ~
.

SEDL has unique institutional capabilities which can support these devel-
N Q . . ,
opmerit and research efforts. These include a sound Jevelopment process,

-




N
v- ) N -

digtinctive staff capabilities, a.broad base of experience and well-designed

' - aa >

facilities. ‘ . - : . T,

SEDL's development'process provides a systematic framework for desi

1

testing, and validating exportable, replicable educational proddbts:

The multi-ethnic staff has. expertise in:, ) 3\\\\\
. g . . LAY 7
. Conducting educational research and evaluation = .
. « Developing materials and activities using a dévelopment process °
— - . L \
. Addressing tht problems of children of low-income~families e

. * - .
+ Producing and testing the full range of commercial ‘quality multfimedia

(videotapes, filmstrips, audiotapes, films, etc.) : -
‘ . Producing and .engineering television programs of commercial broadcast g .
quality

.

The broad-based experience of the institution includes:

.

. TFour years of programming Los Nifios, a weekly 20-mindte bilingual

television program. for preschool children -
] ° ‘
- . « One year of developingtvideétape teaching modules for the Fducational ~ .
Technology Project of the Federation of Rocky Mountain States
. . .

. Six years of developing a comprehensive Bilingual Early Childhood

* Program ) | 'Y ‘
" ‘
. 8ix years of establishing and working with a multi-state network of
test sites throughout the nation. v -

-

SEDL's facilities provide space and equipment capability for

N
: . Comhercial quality‘multimedia productjons, .including graphics,
o pho?bg}aphy, and typecomposition .

v 1™

Y Computer analysis (IBM Systems/3) . .

. Commercial quality color television productions .

) . o3
The audience potential for all three solutions strategies is significant.

.

The\?arenting Center will serve community needs related to parents of young

o

children. It can also be used by carepersons and paraprofessionalé. Multimedia .
4
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L training packages will serve paraprofe351oqals and 1ow~1nceme parents. , The

N
o't « ’ i - ‘-

telev131on spots will serve all adults .who interact with or care for children.

l . [ -

Thus the Jotential audiences 1nc1ude heads of families with children—under

six years.of age, heads of Iow—income families, paraprofess1onals, and
‘ z- ¥ ’

.

trainers of adults who work with children. In’ 1970 the §.S: Census Bureau
\ [} 3
’
registe;gq 38 582 609 fam111es W1th children below the age pf s1x, of these,

5,462, 216 familiges were 1dent1f1ed as below poverty 1evel among these

-

famnlies were 1 450 416 Negroes, 415 112 w1th §pan1sh background, and 3, 921 512

Anglos (General Pbpulatlon Characteristics, 1971) "

N .
v . ~ ‘ . -

-

. Data on the”total number of paraprofeSSionals who currggtly work with
. "
' children in pr1vate, public, and gommunity schools and. prOJects are not
» K 'f ."
available, but it may'be assumed that many of the 38, 582 609 children are

L

. superv1sed daily in settings outside their homé. “* - i

* ,

-

The Office of Early Childhood Development of the Texas Department of Community

. Affairs plans with and coordinates efforts of all state agencies which serve "
. A .
the needs of-children and their parents. This agency has commltted itself to

. u31ng the three proposed strategies throughout the State of Texas. Ten other

.. S~ -
o states with similar offices offer the same possibility. A

' N . .
) ~ . o .
M
- ' . . Ao
° » / " ¥
- I
P
"
- . / v
. /
-
’ 1 4
1 ) ) .
/ ~
~ ’ .
’ 8

. The possibility eiists'for immediate statewide impact of SEDL's strategies.

v

7




) il
o ' . PHASE I )
J : S
. .
o . - - PERSONAL INTERVIEWS ~  ° - B
| .
- ~ ) n
i e ) L
. Ve -
« 1?\ ol | |
. . E coe N, “ |
. | !« . , ’ - !
| '.’ \ , .\ . M ’
| . ..
v n |
“ ] ) ’ |
. ° ’ ‘
L = I
N " . | | -
. - . 4
4 ’ ) | | | | |
M. . - ? \ . | | - |
‘ Pl ’ ' : ‘ | |
- T ‘
. o
| | | ) ‘ o 7
| .
. » ’ \ i * |
) ’ -
| .
.. . v Lo
. H ":{" » |
1 ’ - M
14 . N * ' ) |
, . . 0 ' (
-~ ’ * ' | |
X . il LY ‘ ‘ |
134 -~ s - |
. o ' . | |
-~ . |
, »
.

RIC - '

p ‘
3




The first phase of the context analysis conducted by SEDL from January '

, to April, 1973, consisted of a serles of personal interviews with eleven
recognized substantive experts in the field of Early Childhood Education.

These interv%ews were' conductéd by the Educational Devel:jgfnt Corporation of

!

-

Austin, Texas, under the direction of Doroth Fruchter, ptresident.q, The eleven
. .y ’ ' 1

experts fnterviewed were: .
o .

3
7

. * .Carl Bereiter Ontario Institute of Education
Toronto, Ontario CANADA

r Urie Bronfenbwenner Depa*tment of Human Development and
, Family Studies
, New York State College of Human Ecology
' ’ Cornell University . . .
ot oo ‘Ithaca, N Y. ) o .

© Bettye Caldwell . Center for Early Chlldhodd Educatlon . ’&\~
. and Development i :
N & University of Arkansas
Little Rock, Arkansas
. Ira Gordon . Department of Education .
N ' University of Florida
. Gainsville, Florida

“

\

Edith brotberg Office, of Chlld Development
‘ Washlngton D. . .- .

v A

" Lilian Katz Dlrector, ERIC Clearlnghouse on Early
Childhood Education : . -
Urbana, Illinois . ' )
: : . . ‘ . .
- James Miller . "Professor of Education Studies and -
g _ Director of Division, . '
. ] . : Emory University ) . ;
’ Atlanta, Georgia - . D
& Richard Orton Assoc1ate %1rector, Office of Early Chlldhood .
e L d "o ‘Development “ 5.
o . ’ Texas: Department of Community Affairs N
. ) , . ' . Austin, Texas * . . s
. , ,

R L RTE , | -




. ’ ‘. ' -’ “. R *
Ronald Parker . Center for Advanced Study in Education
Central University of New York (CUNY)

¥ New York, N, Y. . \
;o ‘ - ¥ . !
Jeannette Watson © ., Director, Office of Early Childhood .
- - . Develppment . .
A ¥ Texas Department of Community Affalrs
- Austin, Texas
. . . 4
Edward Zigler ( Depa¥tment of Psychology . .
. . 7 Yale University .o ;oo
: New Haven, Connecticut o S
. - [ - " . PR
Each of the interviews was»structured according to the following list of =

i
w

nlneteen questlons in f1ve areas T 1
2 o, .
L 4

Theorles of Early Ch@ldhood Development and Educatlon

LN

cal position regardlng early childhood growth and
you find especlally valuable?

heoretical p031tlon regarding early childhood educatlon

1. Is there a th
. devklopment

that you fi especlally valuable? ) A -

e . / . T

3. What early childhood’ research within the last decade, do you feel ’ ~'
1s particularly meaningful and stimulIting? . ” . ‘ ~

+
-

4. What important problems in early chlldhood development or educatlon e
. have been relatlvely neglected as far as research is concerned?* | .-
Current States of the 'Field ’ ‘ - ; v . - ’\

- « -
* -

5. 'What should be the focus ‘in plannlng and dellverlng early childhood
education? o .

-

6. Where is the "action" in this field?
iy s : 1 &
7., Do you see changes in consumer populatlons in the next.decade!

>

8. “Are there existing programs you feel have had promlslng results and .

should be expanded? .
o o . ) : ) '9:. . T
Key Tasks for’ Chlldren and'Adults . i ~

-
v

9. Are there Ldentlfzable essential childhood developmental tasks that
" apply across.ethnic and cultural lines? / '

v

.10. Are there syitable measurement techniques for suc¢h tasks? .
N ] , \,."('

v .

11. Are there any universals in parenting or caretaker skills?

o

’ e

12. Could these be taught? If so, how? '

- .1




~

The

Future of Eaer,Childhood EduEation

I3,

14.

what

v "

\What are your hopes for ' early chlldhood educatlon of. the future’"

Hongould you seéjthese hopes reaLisgically applied?

What part cduld the laxger social 1nst1tut10ns play'> .

[ . .

ShDL Could Contrlbute

6.

17.

" 18.

. &

rad

19.

L

Spec1:1cally, how ¢ould the expertlse of an educatlonbl iéhoratory,
‘oriented towerd products in curriculum development, media use,

packaging, and marketing, be dpplied to best advantage in the area
of early chlldhood' .

-
)

v . M . e
What, kinds of products could have the most impact

-
Who would be the consumers? Ce .

e

i . 7 . \
How might such products be disseminated?
"JE}? . ’ ’ ‘ .’ T .
"%"f' . . -

3 v
The respong

.

ssto the questions¢regea}ed an,impdrtant major area of con-

. S 4 . p

sensus:

[P [

that futute efforts ‘should focus on®ircreasing the skills of parents,

/

carepersons, and other adults who a;e,significant in the child's life.

»

' -

Creating an optlmal env1nonmeﬁt for\the develogment of young children requires

Tt
- .

\ vy/

adults who are skllled in respondlng to the children' s emotional, social,

> A 1

phy51cal and 1ntellectual needs. The fOllOWlng suan“ers “the expert

s'

&

responses to the questlons,?along w1th SEDL's responses'
’ }

- B

te

ihed;ées of Early Childhood‘bemelopment and Education

The ‘educators varied in their, theoretical position «egarding early child-
hood growth and development .and early chiidhood education: some saw the most

valuable approach to be in behaviorism and developm@ntal psychology. Others

* t -

- &
took a neo—Plagetlan approach; and others anyecologlcal approach, stressfing

the importance of the family and the community, and re}ecting.tne isolation of

. TR

€

v

r

L
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IS »

children's cognitive development. One e

all current development the:>y to be

N {
There was little agreement

research.

.
-

- ) LY " ‘ * !
development of awareness and on developmental sequences”over time. Others were o
impressed~with the semi~laboratory approach of looking at parents and children,

in a structured relationship: field intervention research, survey researfh

. . using correlation methods, and efforts to measure Piagetian tasks. Ther

élsq approval of’the wotk,beihg done on human ecology and external syste

» J P v

- as'well as Bronfenbrenner s work and Kagan 8 gﬁetemalan study. ?1nally some.
' of the experts approved work omn noncognltlve factors and parental interyention,
Lo . .
- and work‘:1th total families. Current reseaFch on impulsivity was als '
T N R - . R * -
+ mentioned. The response of SEDL can be seen in i;; three work unftsé* . i
3., While the eleven expért§ agreed that important'problems in early glldhood
3_;«. . - . . - .

development or eduqqtion were being neglected in current research, th y™id
A - oA 7
*% L . .

_*nok . agree on what these problems were.
\ ; a?,( [ T .' N . ,

“? < R . R x
Yaglod;ng ! S . S .
¥ . . . .
by , “‘ In&ir’i@gntat;on . - ’ R R .. . .
”é' . a,“‘é"\ R ) o - » - i ‘ - LN
e ;4,41;..Lengmbud1nd} dhd affeét;ve research ..
- ) . o w 1{; R » . K s .
hX] o . ] . -
- Noncognltlve dreag andfgffectlve.anﬁgs . i :
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The question of the child ig the context of the home and tﬁe-commdnity
~ . ' ‘ . ‘ .
. The development of the "other concept'

as opposed to the "self-concept"

Moral decisions on an internal ethic for early childhood education

L4
’

Evaluatipn of the,succésses and failures of day care

- *

Cost-effectiveness analyseé of day care

‘

The need to examine differences among subcultures to determine which a
caused by ethnicity, which by poverty, ang which by other external fa

. ) < L,
The response of SEDL is found in the three work units: the Parengigé

Materials Information Center, the Multimedia Training Packages, and the Tele- . -

/

vision Spots. Specifically it can be seen in the areas of instrumentation, . ' .

. . -

- . . )

research dealing with noncogniLive and cognifive areas, the creatign of,

’

L

*

environments that would make families effectiVe, the development bf supportive

environments, mental and educational development, and differences .among sub-
" ' ~ . "/ g
. cultures, r /, o ‘
. ] ! ’ » ,
o ) ' Current States of the Field / ' .. ,

T

4 " The éxperts favored several different focuses for planni gydnd déli&ering‘
. I

early childhood education: parenting and caregiving skills,/the whole child '
. h .

. . s Ao ' L . .
and his environment, specific needs of ghildren, coordinatign in, childre

v

services, neighborhood day care and social alternatives to current full'work- .

»

. [
- days for mothers, developing a State Plan, and goals fér the developmgnt of

o

educational’ products which stress f:eed’m within limits, .
In its three work’EB};s §EBL has developed products de51gne‘ for parents

* and carepersons,of young children. It has also designed a Parentlng Informa- '
v AN . . ' 1 « -

) . P Lo - !
tion MaterialsgCenter to systematically disseminate “information through various |

£ ' , |
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In resporse to "Where is the action?" several of the experts stressed
] . . .

parenting skills; others were interested in a state-wide system. One suggested

.

research or demonstration projects with businesses, communities, and famjlies.

. »

The semi-laboratory approach was touted as well. Eariy advocacy was also
brought up, as impoptgnt, with a caution that.brograms should not be §imply

family-based. Also mentioned was the creation of less cestly forms of day

L)

~ - v

care an¥ early childhood education.

. - ¢ I .
Although most of the educators did not.think the consumer population

would change much in the next decade, most who answered this quéstion thought

that future efforts shog}d'be directed .toward adult's rather than children.

Parents and expectant parents were emphasized as prime consumers. In its
o

three-work units SEDL has developed products'difécted at parents and other

carepersons.

Ed -

Again the experts failed to agree on whether or not any, existing programs

~

were promising and should be eipéﬁded. Several of tle experts found none of

-
’

the@ promising and one expert éspeéially was dissatisfied with the trend
toward family-based programs, Others favored éqrrent efforts in.parentinglan&
caretaking skills: spe?ifically ment ioned were tﬁé Rocky MounFain States
Satellite Television Program, SEDL's video facilities, and thé Bereiter-
Englemann system. Other *educators favored proéréms that7conpgntrated.on

adults rather than children. SEDL's three work units focus<a? the most

C .. o — - . .
promising strategies mentioned by thé experts.

. Key Tasks for Children and Adults

.

In the méin, the group responded positively to whether or not there are

identifiable essential childhood developmental tasks that apply across ethnic
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and cultural lines, Havighurst's and Erikson's listings of the. tasks were

-

-

mentioned. One expert felt that the tasks all@involve the child's using

adults as models; another stressed Sc@ool-related behaviors; while another -

-
.

mentioned that developers need to distinguishk between those behaviprs which

will be learned only with iqtervention and those which the child learhs without

R Bt - Al

intervention. SEDL feels that additionalllongitudinal research is still .

o,

/ﬁ; ed jn this area and that addgtional information will accrue as part of

LS .

the feedback daea.gathered by the three work units.

‘.
-

4 None of the experts responded positively to the question about whether

1}
there are suitable measurement techniques for such tasks. One felt that the

major need was to assess noncognitive tasks, while afifher mentioned work

currently being done on the measurement of -trust.
¢

The experts were in almost complete agreement that there are universals

in parenting or caretaker skills, but they did not name many spec%fiés. One

i .
of the experts was in the process of identifying such universals 4&r the
International Education Association; another expert stressed individualization

and agreed with a colleague on the panel about the importance of sensitivity

to individual needs. The British Infant School was mentioned. One expert

— [£S

particularly favored short periods of intense adult-child interaction. Research

-

focusing on the collection and analysis of specific information vélated to
. P

universals in parenting or caretaking skills is built into SEDL's three work

units. : .

The responding group also agreed that such universals in parenting or

~ ¢

caretaker skills could be taught; however, there was slight disagreement con-

e

— cerning how they could be taught and to whom. Five of the experts favored
o

:( .
v
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television instruction’ for everyone from "infdrmal. caregivers" (parents, grand-

parents, babysitters) to day care teachers. Oné mentionéd,the current experi-

ment of '"putting parenting skills on cereal boxes." Two éxperts thought that

- . .

it would be useful for field trainers to work with déy car;‘peopie, and that

staff traininglcentqrs should be a part of a child care network. It was also

b .

felt that parenting skills shedlld be taught in high school.’

SEDL is researching a number of ‘strategies for teaching parenting and \

caregiving skillé, as part of the multimedia training packages and the televi-

sion spots. These strategie